Abstract. Introduction. Forming the questions, the ability to listen to different opinions
Introduction
Dialogue is human interaction, communication, contacting, information exchange (Explanatory Dictionary of Lingvodidactic Terms, 2011: 25) . Dialogue is the most natural form of oral speech. It is a speech composed of replicas, series of reactions. The situation of the speech is the one in which the addresser (speakersender) and the addressee (receiver-receiver) interact with each other (Anspoka, 2008: 309; Pļavenice & Skuškovnika, 2002) .
The aim of the paper. To study the methods of pedagogical work, the methods for promoting dialogue speech for pre-school children and the results of promoting dialogue speech.
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Discussion and results
When children take part into negotiations, their dialogue speech developsthe ability to formulate their own needs, thoughts and develop communicative skills -to find contact with a partner (Dzintere, Stangaine, & Augstkalne, 2014: 31) .
R. Fischer emphasizes the importance of planning in problem solving situations. The author notes that planning learning can start already in kindergarten. If little children plan their actions, they realize that they can achieve something; they can become determiners of their lives and start making decisions by themselves. Children learn to become independent, they form a "I can and I do" attitude toward problems. However, the child needs adult's help. An adult can encourage and propose ideas for the child. If a child is confused and does not deal with the problem or if he still does not know how to plan, an adult may suggest different options (Fisher, 2005: 131) .
Questions play significant role in the communication process between adults and children. Questions and answers are called "dialogue situations", which is a characteristic feature of the communication between adults and children. The question of an adult is the basis for dialogue cooperation provoking a child to react. Thus, adult questions affect the adult-child dialogue (Kazakovskaya, 2006) .
The questions of teachers should stimulate intellect, encourage children to think. However, many questions from teachers slow down intellectual activity and prevent children the effort to think. Teachers generally ask closed-ended questions (which can be answered by a simple "yes" or "no") about facts -questions with well-known correct answers, so the level of cognitive demand is low, which does not encourage children to think and learn (Fisher, 2005: 29) .
J. Gipenreitere emphasizes that questions are more important than answers. A child may have a long and hidden reflection process in his mind on the particular question which the adult has asked and a child has got embarrassed. The question has been neglected without explaining anything and getting the correct answer. It has been ignored by the adult. (Gipenreitere, 2012: 61) .
T. Babaeva and L. Rimaševska encourage the use of images in organizing the conversation and point out that the mood expressed in the picture, the explanation of the child's feelings, as well as the development of understanding of ethical values are extremely important work in order to promote cooperation skills of child (Babaeva & Rimashevskaya, 2012: 53) .
In order to carry out empirical study, the criteria for the assessment of dialogue speech were developed for children and teachers (see Table 1 ). The study involved 40 senior preschool children and 4 pre-school teachers. The results were obtained during the observation, conversations, statements, as well as non-verbal forms of communication (mimicry, gestures) and emotional mood (voice intonation) of children and teachers were recorded in the observation protocol.
In order to comply with the principle of confidentiality, a coded system of large and small printers is used during the study therefore the names of children and teachers are not mentioned.
As a result of data processing by using the SPSS program (IBM SPSS Statistics 23), the statistics of each criterion and division of frequency was observed. The arithmetic mean represents the average score obtained (see Table 2 ).
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In order to find out the level of children's dialogue speech skills and possible causes, the evaluation and analysis of the results of the criteria were performed (see Figure 1) . As shown in Figure 1 , active questioning is the highest rated skill in problem solving situations. 55 % (22 children) of participants have been found to be sufficient, they ask questions they are interested in by changing the topic of the conversation, 5 % (2 children) have low level, children do not ask questions or ask very rarely. Whereas a sufficient level of 42.5 % (17 children) have been found to be able to answer and base their opinion in problem solving situations. 5 % (2 children) have shown a low level; this would definitely require the assistance of a teacher, as often the communication skills are determined by the conflicting child's selfconfidence as well as the problem solving situation is impeded by the lack of knowledge and experience.
A summary of the levels of activity of the 4 teachers involved in the study to promote dialogue speech for the criteria and indicators developed for the problem solving situations are illustrated in Figure 2 (see Figure 2) . Following the scoreboard, it is concluded that none of the 4 participating teachers has a low level of dialogue in helping to solve problem situations. Teacher's responsiveness and assistance contribute to the skill of solving the problem situation. This observation is illustrated by an example:
Following the results collected, it is concluded that none of the 4 participating teachers has a low level in promoting dialogue speech in problem solving situations. Responsiveness and assistance of the teacher develop the skill to solve problem situations. This observation is illustrated by the following example: In order to determine if there is a statistically significant relationship between the evaluation criteria of children's dialogue speech and the promotion of teacherfriendly dialogue in problem solving situations, a correlation analysis was performed during the research phase. As the group (n = 40) is small the Pearson correlation coefficient was chosen to calculate the results, and in this case, the specific features of the empirical distribution do not limit the use of this coefficient (see Table 3 ). Analysing the results obtained, it can be concluded that there is a statistically significant correlation between the implementation of a teacher-child dialogue speech. As all the coefficients in Table 3 are positive, it means that the coherence is direct, i.e. as the values of one characteristics grow up, the values of another characteristics also grow up moderately, and vice versa.
On the basis of the theoretical part of the study, the pedagogical trial activity for the children aged 5 -7 was performed according to their level of dialogue speech and teachers' professional skills. As a result two pedagogical techniques for promoting children's dialogue speech were implemented (see Table 4 ).
Criteria indicators
Ask productive and provoking questions in problem-solving situations 
Pedagogical observations
When planning the work of promoting children's dialogue speech, it is important to follow the level of development of children's dialogue speech and to choose an appropriate topic for the development of children's dialogue speech. Pedagogical techniques were organized systematically so that the acquired skills of speech are not forgotten. When planning work and choosing pedagogical techniques to promote dialogue speech, the principle of consistency was observed, from the simplest to the most complicated.
In the first phase, the main task was to enhance the ability to ask inquiring questions of the content and to give answers for a thematic picture. The children were offered various thematic pictures from the interactive study material "Listen and Speak" (Latvian Language Agency, 2013), which was grouped in 6 topics.
At this phase, children were urged to ask questions about the illustrated picture and give answers; then by using the symbols of question and exclamation marks, listen to the questions and answers offered. This is illustrated by the example of the picture -November 18 (see Table 5 ).
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Further the girls Km (6 years, 8 months) and Sm (6 years, 6 months) joined them, they chose the picture from the home topic -in the children's room. After this picture, the children acquired not only the ability to ask questions and to answer, but also to use prepositions (see Table 6 ).
After asking and answering questions, the girls were invited to listen to the questions and answers they asked. Km asked a question that was not similar to the one offered -Where is the bed? However, it was not wrong. This is illustrated by an example:
After asking and answering questions, the girls were asked to listen to the questions and answers offered. Km asked a question which was not similar to the one offered -Where is the bed? However, it was not wrong. This is illustrated by an example:
Km: This first one was very accurate to us. Sm: Yes, but about the bed was completely wrong.
The girls were explained that the questions about one thing, one subject can be different, so they are not wrong. The girls listened enthusiastically to the following questions and answers.
Further Jz's (6 years, 3 months) and Em's (6 years, 5 months) questions and answers given on the thematic picture -a holiday in the toy store. This is illustrated by an example (see Table 7 ). Also in this example, Jz asked a different question than it was suggested, however it was not wrong.
In the second stage of the pedagogical pilot activity the previously observed and obtained problem situations were used. The teacher paid a special attention to the problems encountered, together with the children immediately conducted a conversation about their causes, the process of solution and the desired result, demonstrated to children how to solve the problem situations successfully and how to respond to them. The pedagogical technique described above is illustrated by an example:
In the morning Km's (6 years, 9 months) After analysing pedagogical, psychological, philosophical and linguistic cognitions about the development of children's dialogue speech and evaluating the results of the pedagogical pilot activities and the survey results collected from the teachers, recommendations for them were made in promoting dialogue speech for the children aged 5 to 7 in problem-solving situations and during watching illustrations in books:
• Suggest appropriate topics for the development of children's dialogue speech.
• Make a natural conversation of the speech with the children on a daily basis, providing a sensitive interaction with them, by working together and talking.
• Watch carefully how the children deal with problem situations by themselves and wait if necessary, and only then take a part in solving the situation.
• Pay a special attention to the development of children's speech, as well as to all other psychological processes, since the learning begins with the reception and memorization of information.
Conclusions

•
The communicative purpose of the dialogue, the aim, the content of the dialogue, the dialogue process itself and its result form a unified structure of a dialogue.
• Implementing a successful problem-solving skill through productive and provoking questions at an early age will lay the foundations for the child's future life and his or her relationship with the world.
One of the conditions for successful language acquisition is the sample of the speech of a teacher and other adult, their speech culture as well as an active, free, consciously planned environment where the child learns to form Taurina & Engele, 2018. Promoting Dialogue Speech for Pre-School Children in Problem Solving Situations 663 an attitude towards himself and the world where the perceptions and values of the surroundings are obtained.
• The children's dialogue speech skills have improved in all criteria fields developed; the highest assessed skill is to change the voice volume, the pace of speech according to the situation, which is implemented by 33 children from 40 involved in the study. The lowest-rated ability is not to disturb the conversation partner, the average level is 5, sufficient -31, and high for 4 children. At the end of the study, it has been concluded that none of the participants involved in the study has a low level of dialogue speech.
